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Abstract

Bilingual education has been gaining worldwide attention, and in line with this, "Taiwan's
Bilingual 2030 Plan" has been introduced to enhance citizens' bilingual abilities. As part
of this initiative, the implementation of Content and Language Integrated Learning (CLIL)
has been encouraged in compulsory-level schools in Taiwan. However, there is a need to
establish comprehensive systems and standards for CLIL; hence, it is essential to examine
the experiences of teachers who have implemented CLIL in primary school settings,
especially considering that second language education officially begins in grade three in
Taiwan. This study aimed to collect feedback from 42 teachers who had approximately
four years of experience in teaching CLIL. A questionnaire comprising ordinal and open-
ended questions was administered to gather the information. The results revealed that
teachers had positive experiences with CLIL, scoring an average of 3.8 out of 5. Moreover,
both language and content knowledge in primary-level schools were reported to have
been enhanced, with an average score of 4.0 for each. On the other hand, challenges and
concerns were identified and classified into three categories: curriculum, students, and
teachers. The study also pinpointed the specific difficulties faced by students and
provided recommendations to address them. Furthermore, teachers reflected on their
opinions regarding self-improvement before, during, and after implementing CLIL. The
valuable feedback from this study is expected to contribute to the successful
implementation of CLIL in primary schools and enhance the overall quality of bilingual
education in Taiwan.
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Introduction

With the influence of globalization, being multilingual has been seen as a necessary skill for
international communication and competitiveness (Lara & Pedrosa, 2018), particularly English
is regarded as one of the dominant languages and an essential ability for opening the gateway
to globalization (National Development Council, 2018). Since 2002, Taiwan has been
promoting an English-friendly living environment, promote International Living Environment
Plan, and English Proficiency Enhancement Plan. Recently in August 2018, “Taiwan's
Bilingual 2030 Plan” has announced by the Executive Yuan and launched formally in 2019 to
bolster English education ranging from public primary schools to life-long learning, from
educational institutes to government officials. Immersion, English as immersion, English as a
Medium of Instruction (EMI), and Content and Language Integrated Learning (CLIL) have
been advocated depending on goals and settings. Particularly, with a dual focus on learning
content knowledge and language skills simultaneously and target at cultivating general public’
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s English proficiency and overall competitiveness, and second language (L2) learning starts
from the third grade in public elementary schools based on Curriculum Guidelines of 12-Year
Basic Education published in 2014 by MOE. CLIL has been promoted to primary school
bilingual education by the Ministry of Education (MOE) since 2019 (Kao, 2023).

However, CLIL is still in its early stages of implementation in Taiwan (Chen, Kao, Tsou, 2020;
Kao, 2020). Consequently, schools and teachers are not fully prepared in terms of curriculum
design, teaching methodologies, authentic materials, assessment evaluation, administrative
facilitation for CLIL teacher training programs, and standards for qualified CLIL teachers.
Therefore, it is crucial to explore teachers' feedback on CLIL implementation on primary
school students in order to suggest continuous facilitation, modifications, and the establishment
of a comprehensive system to ensure satisfactory learning and teaching experiences.

Research Questions

1.What are teachers' experiences in teaching CLIL to primary school students as part of
Taiwan's Bilingual 2030 Plan?

2.Based on teachers' experiences of teaching primary school students with CLIL, what
suggestions can be proposed for the three phases of preparation, implementation, and post-
implementation of CLIL?

Literature Review

The rise of globalization has brought about an increased focus on bilingual education, driven
by the need for intercultural communication and the growing prominence of English in
educational settings. Bilingual classrooms now incorporate various approaches, such as
immersion, English Medium Instruction (EMI), and Content and Language Integrated Learning
(CLIL), each varying in the extent of English language usage and the goals. Among these
approaches, CLIL has gained recognition for its numerous academic benefits and has been
implemented in primary and secondary schools in English as a Foreign Language (EFL)
settings (Bailey, 2015).

This section provides an introduction to bilingual education in Taiwan and highlights the
importance of CLIL within this context. It explores the theoretical foundations behind teaching
CLIL to primary school students, shedding light on pedagogical approaches for each stage of
CLIL implementation.

Bilingual Education in Taiwan

Bilingual refers to an individual who can communicate appropriately in various contexts using
two languages (Forman, 2010). With globalization, there is a growing need for bilingual
education, which has been implemented in several countries and praised due to the increased
motivation, positive attitude, and future possibilities (Caldercn & Morilla, 2018). To keep up
with the overall competitiveness, MOE of Taiwan has provided first graders with one to two
hours of Compulsory English classes every week during their school years since 2002 (Nunan,
2003). Besides, in 2015, Tainan City also set up the Second Official Language Office and
launched twenty-five projects in a ten-year plan to build a bilingual city. Since 2017, CLIL has
been promoted in primary education as part of bilingual education in Taiwan to equip the youth
with global competence (Tsou & Kao, 2018) and cope with international competitive
environments (Yang & Gosling, 2014). There are various approaches to bilingual education,
but why is CLIL chosen as the preferred approach? In the next section, the core features of
CLIL will be explained on its significance and effectiveness.
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Why CLIL

Content and Language Integrated Learning (CLIL) is a prominent teaching approach widely
adopted in numerous international contexts, especially in Europe, promoting CLIL
implementation in the educational system. With a dual-focused on learning and teaching
content knowledge and language skills, namely, using another language as a medium to teach
and learn non-language subjects (McDougald, 2015). The core features of CLIL can be
summarized by the 4Cs: content, communication, culture, and cognition. Content refers to
subject knowledge; communication refers to spoken and written language used for
communication purposes, including meaning, thoughts, attitudes, and opinions; cognition
refers to critical thinking skills; culture refers to the small unity of global (Calder&n & Morilla,
2018). Teachers incorporate these four essential elements and deliver to students which ensure
students not only gain content knowledge but also develop the language proficiency, cultural
understanding, and critical thinking skills.

In terms of learning, CLIL is considered an effective way to equip learners with language skills
in that content knowledge and cognition are acquired through a foreign language (Lasagabaster
& Sierra, 2009; Llinares &Morton, 2017). Learners learn content knowledge and language
skills in a target language (Calderén & Morilla, 2018), particularly reinforcing the cognitive
domain (Pladevall-Ballester, 2016); meanwhile, they gain high levels of proficiency in reading
and listening (Tedick & Wesley, 2015) and communicative skills are enhanced through gaining
more exposure and opportunities for production (Korosidou & Griva, 2014). In foreign
language learning, CLIL provides learners with L2 exposure without requesting extra time in
the curriculum (Bailey, 2015). In short, learners’ receptive and productive competence are also

noteworthy in terms of linguistic benefits (Yang, 2015).

Regarding a non-linguistic domain, CLIL increases learners’ learning motivation and interest
(Pladevall-Ballester, 2019), while meaningful interaction occurs naturally in CLIL classes
(Marsh, 2008). Motivation is a determinant factor leading to successful foreign language
learning, especially for young learners, and the degree of motivation may decline depending
on psychological and educational issues (Lasagabaster, 2011). Compared to English as a
Foreign Language (EFL) classes, students are more motivated in CLIL classes (Lasagabaster,
2011).

With both linguistic and non-linguistic benefits of CLIL in educational contexts, it is desirable
to explore in-depth teachers’ experiences teaching CLIL to primary school students in EFL

settings. Furthermore, the feedback from the teachers on the front lines gives more clues and
thoughts to improve and achieve better CLIL teaching and learning experiences.

Teaching Primary School Students CLIL

It is important to highlight that teachers implementing CLIL should not have high expectations
regarding learners' English proficiency in the subject matter (Bailey, 2015). Unlike English as
a Medium of Instruction (EMI), CLIL does not require learners to have a specific level of
English proficiency (Graddol, 2006). Consequently, CLIL teachers should have lower
expectations, and in some cases, no expectations regarding learners' English proficiency in the
subjects. The primary focus should be on developing both subject knowledge and language
skills. Instead, the focus would be fairly on subject knowledge and language skills.

From prior studies, teachers felt inadequate preparation (Bailey, 2015), inexperience, untrained

issues (Campillo, S&nchez, & Miralles, 2019; Yang & Gosling, 2014), and no standards for the
qualification of CLIL teachers (Yang & Gosling, 2014), besides, in Taiwan, only 10.5% of
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teachers are capable of teaching bilingually in 2021 (Huang,2021) . Moreover, the eligibility

of teaching CLIL is another concern that most learners declared native-speaker teachers are
more eligible than non-native-speaker teachers to be CLIL teachers and to teach CLIL courses
since CLIL teachers are responsible for delivering content knowledge in a target language,
namely, the dual aim of achieving both content learning and target language use (Rafi &
Morgan, 2023), to be brief, local teachers are less confident in teaching CLIL.

With regard to curriculum, some teachers pointed out the authenticity of materials (Yang &
Gosling, 2014); clear and concise activities and practical indications are required to teach
various subject areas in the classroom (Bailey, 2015). Concerning actual practice in classrooms,
classroom language is another concern, such as the percentage and timing of using the first
language or the target language (Yang & Gosling, 2014) since CLIL teachers in Taiwan
mentioned that they required additional language support ((Yang & Gosling, 2014).
Translanguaging has been considered a flexible way of using multiple languages to enhance
the communication between students and teachers (Duarte, 2019); as a consequence, the
employment of translanguaging in the classrooms is contemplated since most learners prefer
that teachers switch to L1 whilst explaining complex concepts, and with additional language
support, learners reported having them prepare for CLIL classes to provide them with
orientation courses that develop academic study skills. CLIL is to deliver content knowledge
and language skills, so it is necessary to consider students' perspectives.

As for the willingness and feedback from previous studies, teachers reported that CLIL is
beneficial for the learners and helps learners develop both subject knowledge and language
skills (McDougald, 2015; Tedick & Wesley, 2015; Pladevall-Ballester, 2016). Therefore,
teachers are interested in utilizing CLIL in their teaching contexts regardless of the concern
about the workload of CLIL implementation. However, due to implying challenges for teachers
in several aspects, it is necessary to examine CLIL teachers’ experiences on CLIL
implementation and further categorize the feedback to develop feasible solutions and
constructive suggestions for future bilingual education. Several studies investigated tertiary
CLIL (Yang, 2015), and some investigated CLIL in primary English education (Bailey, 2015;
Campillo et al., 2019; Fielding, 2014).

This study aims to investigate teachers' feedback on Content and Language Integrated Learning
(CLIL) in primary English education in Taiwan. As Taiwan has been actively promoting
foreign language learning at the primary school level and more schools have adopted CLIL due
to the influence of the 2030 Bilingual Policy, this research seeks to understand teachers'
perspectives and experiences in implementing CLIL in this specific context. The following
section provides a detailed explanation of the research design of this study.

Methodology

Participants

Forty-two local Taiwanese teachers from various schools were invited by the researcher to
participate in the study. The participants were selected without any form of oppression. They
were experienced teachers who had been teaching English for many years and had also gained
experience in CLIL for primary school students.

Among the participants, there were 39 females (93%) and 3 male teachers (7%), with Mandarin
Chinese being their mother language. Regarding educational qualifications, 17 of the
participants (40.5%) held a bachelor's degree, 23 (54.8%) held a master's degree, and two of
them held a doctoral degree (4.8%). Out of the participants, 29 (69%) were English majors,
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while others specialized in fields such as business, art, education, music, mass communication,
or chemistry. Additionally, 22 participants (52%) had previous study or work experience
abroad, while the remaining 20 had not lived abroad before.

In terms of self-reported English proficiency, 33 participants (78.5%) rated their English
proficiency as above the upper-intermediate level, while 11 (21.5%) considered their
proficiency level to be below intermediate. Fifteen teachers had been teaching for less than ten
years, while the remaining 27 participants had been teaching English for over ten years, with
an average teaching experience of 12 years. On average, the participants had 3.3 years of
experience in teaching CLIL. The information provided by the participants was categorized
and presented in Table 1 below.

Table 1

Teachers’ Background Information

[tems Answers
Gender 3 males (7%); 39 females (93%)
Degree 17 bachelors (40%), 23 masters (54%), 2 doctorals (6%)
Major 29 English majors (69%)

13 non-English majors (21%)
Self-reported English Proficiency 33 above the upper-intermediate level (78.5%)
11 below the upper-intermediate level (21.5%)
Average Years of Teaching English 12 years
Average Years of Teaching CLIL 3.3 years
Abroad Experience 22 With (52%)

20 Without (48%)

Instrument & Data Collection

An introduction to CLIL was served before the questionnaire, then questionnaire comes after
(see Appendix A). The questionnaire was provided in both English and Mandarin Chinese
translations (see Appendix B). The study aims to investigate primary school teachers who have
experience with CLIL teaching. As teachers are expected to have prior knowledge of CLIL, an
introduction to CLIL will be provided before administering the questionnaire. The
questionnaire of this study was adapted from the Questionnaire on Teacher's Attitudes,
Perceptions & Experiences in CLIL (McDougald, 2015), and the questions were selected from
McDougald’s questionnaire based on realizing teachers’ experiences in CLIL, additionally,
open-ended questions were added to the current questionnaire in order to gather comprehensive
insights into the teachers' experiences and perceptions regarding the implementation of CLIL
in primary school settings.

Teaching Experiences of CLIL Implementation on Primary School Students Questionnaire
(TEC) was consisted of three sections: participant's background information, a series of five-
point Likert scale ordinal questions, and open-ended questions. Part one focused on collecting
essential background information from the participants. This included details such as their age,
gender, educational background, years of experience in teaching English, years of experience
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in teaching CLIL, self-rated English proficiency, and whether they had any experience living
abroad. Part two comprised a series of five-point Likert scale ordinal questions. These
questions were designed to assess the participants' knowledge of CLIL and their experiences
with its implementation. The Likert scale allowed participants to express their perspectives
quantitatively, rating their level of agreement or experience on a scale ranging from strongly
disagree to strongly agree. Finally, part three consisted of open-ended questions, providing
participants with an opportunity to provide qualitative responses. They were encouraged to
share their favourite aspects of CLIL implementation, identify any aspects they considered less
favourable, and reflect on potential areas for self-improvement in relation to CLIL
implementation.

Each participant completed the online questionnaire individually using Google Forms, ensuring
that their responses were not influenced by others. There were no time constraints imposed on
completing the questionnaire, allowing participants to provide thoughtful and accurate
responses. To address any uncertainties or unclear information, the teachers' emails were
collected through the Google system, enabling further clarification or follow-up, if necessary.
By employing these three parts, the questionnaire aimed to gather comprehensive insights into
the teachers' experiences and perceptions regarding the implementation of CLIL in primary
school settings. The questionnaire sought to capture a holistic understanding of their
perspectives, enabling a deeper exploration of their experiences and attitudes towards CLIL.

Results and Discussions

The data from part Il of the TEC questionnaire provided insights into five perspectives:
teachers’ CLIL knowledge, positive CLIL experiences, improvement in language development
and subject knowledge, and support on CLIL implementation. These perspectives were
explained as follows (see Table 2).

Table 2
Teachers’ Feedback on CLIL in Five-Point Likert Scale. (5 highest)

Questions Average SD
CLIL Knowledge (No.1, 2) 39 0.58
Positive CLIL Experiences (No. 3.4,5, 8, 12) 3.68 0.85
Beneficial on Subject and Language Development 395 0.9
(No0.9.10)
Support of CLIL Implementation (No.6) 343 1.07
Substantial Amount of Time to Prepare (No.11) 4.59 0.7

Questions one and two assessed teachers' knowledge of CLIL, and the average score was 3.9
and a standard deviation (SD) of 0.58. Questions three, four, five, eight, and twelve focused on
teachers' positive experiences with CLIL, resulting in an average score of 3.68 and an SD of
0.85. For language learning and subject knowledge acquisition, questions nine and ten received
an average score of 3.95, with an SD of 0.9. Regarding support for CLIL implementation, the
average score for question six was 3.43, with an SD of 1.07.

Notably, the findings indicate that teachers possess a certain degree of background knowledge

in CLIL and have generally had positive experiences while teaching CLIL to primary school
students, aligning with Taiwan's 2030 Bilingual Policy. However, it is important to
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acknowledge that teachers face a significant time investment in preparing for CLIL classes, as
evidenced by the score of 4.59 for question eleven, with an SD of 0.7. This substantial
preparation time could potentially impact teachers' willingness to implement CLIL in primary
school classrooms.

In response to research question one: "What are teachers' experiences in teaching CLIL to
primary school students as part of Taiwan's Bilingual 2030 Plan?", the participants expressed
that CLIL had beneficial impacts on both language development and subject knowledge for
primary school students. They were appreciative of the opportunity to participate in related
research in the future. However, the participants also highlighted certain challenges, for
example, limited support and the time-consuming nature of CLIL were mentioned as
significant hurdles. In order to address these challenges, it is suggested that feasible solutions
be systematically designed, proposed, and implemented, with a focus on enhancing facilitation
and cooperation among administrators, peers, language teachers, subject teachers, and the
teachers themselves.

The third section of the TEC questionnaire consisted of open-ended questions categorized into
three aspects of curriculum, students, and themselves, respectively, based on teachers’ CLIL
teaching experiences (see Table 3).

Regarding the curriculum aspect, participants pointed out that CLIL effectively integrates both
subject knowledge and language skills, making the learning process interesting and enjoyable.
Moreover, CLIL was seen as being closely connected to daily life, promoting meaningful
learning and representing a potential trend for future language education. However, certain
drawbacks were also mentioned. First, CLIL may not be suitable for all subjects, which could
potentially increase the cognitive load for students. Second, the implementation of CLIL may
reduce the time available for learning other subjects. Last, evaluating the learning process and
outcomes of CLIL required considerable effort and resources.

On the students’ aspect, the positive side that participants reflected was CLIL enabled students
to think, reflect, learn, communicate, and share ideas in English, meanwhile, learn subject
knowledge and language simultaneously. During the process, the collaboration between high
and low achievers was bolstered. Nonetheless, it was noted that while some participants
showed proficiency in acquiring subject knowledge in English, others required additional
background information or language skills, especially among primary school students who
were just starting formal education and had limited exposure to English instruction.
Furthermore, the differing levels of language proficiency among students could result in some
losing interest in CLIL classes when faced with challenges.

From the perspective of teachers, a number of them expressed satisfaction with the approach
of simultaneously teaching subject knowledge and language. They found that incorporating
body language in their instruction facilitated students’ understanding and comprehension.
However, several drawbacks were highlighted, falling into the subcategories of time-
consuming, effort-intensive, and impacting motivation and willingness. Participants mentioned
that CLIL demanded a significant amount of time for lesson preparation and cramming before
classes. Additionally, they had to attend training programs and workshops to enhance their
CLIL teaching skills. Some schools even required collaboration between subject teachers and
English teachers for lesson planning. It was noted that only a portion of CLIL teachers were
motivated and willing to teach CLIL, while the lack of qualified CLIL teachers posed another
challenge.
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Table 3

Teachers’ Feedback Based on CLIL Teaching Experiences

Category  Feedback Examples

Curriculum  Positive  Integration of subject knowledge and English.

Provide a great variety in teaching.
Make leamning interesting and enjoyable.
Meaningful leaming.
Connect to the students’daily lives.
Learn by doing.
The trend for future language education.

Negative Not applicable in all the subjects that could increase cognitive load.
Insufficient administrative support.
CLIL implementation eliminated the time of learning other subjects.
Hard to examine the process and learning outcome.

Students Positive  Immerse in an English-speaking environment.

To think, reflect, learmn, communicate and share ideas in English.
Obtain both content knowledge and target language competence.
Collaboration between high and low achievers.

Negative Not everyone is capable of learning the subject knowledge in English.
Some of them lost the interest and just quit.
Insufficient subject knowledge.
Not easy for primary school students.

Teachers Positive  Enjoy teaching subject knowledge and language simultaneously.

Teachers’body language may help.

Negative Teachers need to obtain subject knowledge and relevant terms in English.
Teachers need to spend extra time making worksheet and PowerPoint slides.
Teachers need to come up with scaffolding plans to assist low achievers.
Teachers need to prepare materials with differentiated levels.
Teachers need to spend more time explaining the subject knowledge at the
beginning of the class.
Insufficient qualified CLIL teachers.

Not every CLIL teachers is motivated and willing to teach CLIL.

More importantly, this study aims at exploring the positive and negative feedback based on
teachers’ experiences and what teachers could do to improve CLIL implementation. The
participants' reflections could be categorized into three parts: before, during, and after the class
(see Table 4).
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Table 4

Teachers’ Feedback on Self-Improvement

Reflection on Self-Improvement

Realize the specified goals of CLIL programs.

Plan SOP and standards on curriculum design, implementation, and evaluation.

Attend workshops, seminars, and training programs.

Spend more time preparing for CLIL classes.
Before the Class  Plan and design scaffolding strategies.

Seek help from the administration actively.

Seek help from experienced CLIL teachers.

Co-prepare and co-teach with subject or language teachers.

Give a placement test to students.

Create a enjoyable environment and create chances to motivate students.
During the Class Encourage students to interact and engage.

Use more body languages and assisted props or tools.

Sharpen up the language skills and obtain subject knowledge in English.
After the Class  Observe others’ CLIL classes for more ideas and improvements.

Practice more before classes.

In responding to research question two: “Based on teachers' experiences of teaching primary
school students with CLIL, what suggestions can be proposed for the three phases of
preparation, implementation, and post-implementation of CLIL?”

Based on teachers' feedback, effective preparation before the class is essential for successful
CLIL implementation. To achieve this, firstly, teachers need to clearly understand the specified
goals of CLIL programs and accordingly plan, design, and execute activities to attain those
objectives. Developing Standard Operating Procedures (SOP) and curriculum design standards
would provide a more systematic approach, streamlining the planning, execution, and
evaluation processes. Second, participating in workshops, seminars, and training programs is
crucial for teachers to stay updated and acquire more information and strategies for effective
CLIL instruction. Collaborating with the administration and other CLIL or subject teachers is
also important to facilitate the exchange of information and ideas, leading to more feasible
ways of supporting students and promoting cooperation among teachers.

A suggested solution is to have students undergo a placement test, enabling teachers to tailor
materials and activities based on their individual language proficiency and subject knowledge
levels. This personalized approach can reduce student frustration and enhance their
engagement in the CLIL classes. One of the challenges highlighted by teachers is the varying
language proficiency and subject knowledge levels among students, which makes it more
difficult for teachers to conduct activities and adjust the difficulty of teaching content
accordingly. Furthermore, some students tend to lose interest in CLIL classes, particularly
when they encounter difficulties in comprehending and presenting the learning content.
Addressing these issues requires teachers to employ diverse instructional strategies and provide
additional support to engage all students effectively and sustain their interest in CLIL learning.
During the class, teachers play a crucial role in creating an engaging and enjoyable learning
environment for students. To enhance student motivation, teachers should encourage active
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participation and interaction among students. This can be achieved by providing opportunities
for students to collaborate with their peers and engage in various activities that promote
language acquisition and subject comprehension. Teachers can employ strategies such as
utilizing body language, incorporating props and tools, and employing visual aids to facilitate
student understanding and comprehension. These techniques can help students grasp key
concepts more effectively and make the learning experience more interactive and enjoyable.
After the class, teachers have ongoing responsibilities (see Table 5), including refining their
language skills and expanding their subject knowledge in English. Engaging in observations of
other CLIL classes can provide valuable insights and ideas for enhancing their own teaching
practices. For new CLIL teachers, dedicating extra time to practice and familiarize themselves
with teaching subjects in English is essential, as proficiency in this area can be developed
through training. Furthermore, experienced CLIL teachers could offered insightful suggestions
based on their own encounters, serving as a valuable resource for educators to adjust, modify,
and implement CLIL effectively for primary school students. These suggestions open a window
of opportunity for continuous improvement and refinement of CLIL approaches in the
educational setting.

Table 5

Suggestions for CLIL

Domain Suggestions

Administration Hold workshops, seminars, CLIL training programs, and conferences.

Standards for qualified CLIL teachers.
Curriculum  Specify the learning objectives and goals.

Provide guidance, resources, materials, and assistance.

Actual Practice Cooperation with language and subject teachers.
Eliminate teaching hours to have more flexible time for preparations.
Learners’language proficiency is a concern.
Not feasible in elementary schools due to the limited teaching hours.

Not applicable in elementary schools due to the limited bilingual environment.

Furthermore, teachers shared their observations regarding the difficulties encountered by
primary school students during CLIL implementation (see Table 6). The difficulties could be
classified into language proficiency, knowledge, and evaluation. The teachers reflected that
students needed scaffolding of subject knowledge and language skills in order to comprehend
and express the ideas especially primary school students with very limited life experiences.
According to the participants' reports, primary school students face difficulties in
simultaneously comprehending and integrating content knowledge and language skills.
Evaluating academic performance becomes challenging due to the absence of established
criteria or benchmarks for assessment. Additionally, certain parents encounter obstacles in
providing support to their children due to their limited language proficiency and unfamiliarity
with the subject matter. Consequently, students lack parental support when previewing and
reviewing the content.
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Table 6

Difficulties Primary Sehool Students Faced.

Domain Example

Language Proficiency  Students struggle with using and comprehending the content in English.

Knowledge Limited prior knowledge related to content.

Too much content knowledge along with language skills to absorb.

Evaluation No standards for students to prepare for the academic evaluation.

Parents have trouble reviewing the content with their kids.

Drawing from the teaching experiences of primary school teachers in CLIL, a collection of
positive and negative feedback was obtained, accompanied by valuable suggestions for future
implementation and self-reflection on personal growth. The subsequent section will provide a
conclusion.

Conclusion

CLIL, a global phenomenon, offers numerous advantages, including the simultaneous
development of language skills and subject knowledge. In Taiwan, it holds a significant
position in the Bilingual 2030 Plan, particularly in specific educational stages. Nonetheless,
implementing CLIL presents its fair share of obstacles. Achieving successful implementation
of CLIL requires a shared dedication among education policymakers, educational institutions,
administrators, educators, students, and parents. This commitment entails being open-minded,
adaptable, and committed to lifelong learning, enabling all stakeholders to embrace the
continuous changes and challenges that come with CLIL.

This study presents significant feedback and meaningful recommendations derived from
teachers' experiences, offering valuable insights to researchers, educators, and schools. The
primary objective is to support the successful implementation of CLIL in primary schools by
exploring teachers' perspectives and addressing the challenges and frustrations encountered by
CLIL educators. By doing so, the research aims to alleviate the frustrations of CLIL teachers
and promote the development of well-structured CLIL systems that contribute to the
advancement of bilingual education in primary schools.

Appendix A

EUR RGO T

EEEEACE AT RO, NI 5 A 528 (CLIL) RRAT I S-S B B B, e Fe 2 Ay
SiEIE 1 RZ A CLIL AT LA IR SR B AR, P RRART S AT e Bl R DA T I A
, MIETHGES, MECWAERCER, SRR UE 2 77 R, (48T
FUAEH o

CLIL A48

CLIL #F2f) 4C 2 (The 4Cs Framework)

1. Content K138 N &

content CHIFRINIR) 45102 E H T B 285,  Cyole (2013) #% & Fi1F subject
matter, HOCREERRIAE SERIANL, RIEZERRFE AL, DRI TR T

Volume 3 Issue 1 ISSN 2790-9441



TESOL Communications |77

FHGEE R B0 . CLIL H content CRIGHRIARD FIBS R A B 5% LIRS A B 88
QRIS A

2. Communication J&3& &8

communication J& i, 1 I o Al N Sl W T ), S A ETIN, 2R E R
communication (FEEEIE) 7 CLIL HHIMES, B SMHE %% . Communication
(EBEEIE) fRIaERE S 2 (language learning) 1355 {# A (language using) Wy fE T
] o

A5 S+ H (language learning) :CLIL f 23 AL RFE S BINZ . I, 557 CLIL
AR R HAE, DI SEN CLIL B M S, RAMEE =20 B R 2w
P, S (language using) : RE S AR IEIERRE D, ZHTELE AR BT I 5E
. DLGEEREM CLIL BB NS, CLIL s HEERY Y, BAER N E—
HSC, DU B AR (R D SO ER

3. Cognition B E

CLIL Fr#2f cognition (FRANEXIE) MES, = ELRARYEA & M 0RR A48 B A2 4 48
(Bloom's Taxonomy) ZRIEfH . CLIL 1) cognition CGRAIFERE) fH Ak 2 M & 51
MES, SRAAFERLET CLIL ARFERE, JERE KRN SENE S B I ks 22, DR AR g Il &
RIBARAN HAH B ARAE, AREEA R g R RR AR I, TR s & 8 R85

#¥{& Evaluate

&R Apply

FCi Remember

B. S. (1956). “Taxonomy of Educational Objectives, Handbook I: The Cognitive Domain.”
New York: David McKay Co Inc. 75 i &

4. Culture XL N
FE CLIL HIHNEZEH, culture (SCALINIAD 38 FE T 5 48 1) 42 35 2 B2 A2 1 8 P8 155 138 Bl s S AL,
PRfg . lan, SRAEFTPAGI A BESCAAH B ) B mEh e, BRI SRR (AT 255 +
AR 19 THRRREREN ) DR TR .
SR E M A WHATLEZCE ] CLIL #0234, Corporate Language Network. [
1114£ 3 H 10 H, HUE: https://cin-asia.com/2021/04/19/ 8 3E# & 8%k nf] 1
#= I -CLIL-BUR

BRH CLIL AREFEZIER

1. FNRREL R AE RO TE . TRAL B RRAE 0 25 ) 2 A

2. T I B RS S R AR Y

3. TR R G L R

4, BRI ) EEEE (context) BB, 28 EHAE A & e R FLfR
5. VRALEE AR g, PRAR 1 TR Bt N\ 1 22 5

Volume 3 Issue 1 ISSN 2790-9441


https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/
https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/
http://www.stgvs.ntpc.edu.tw/~tyy/sch_pdf/16.pdf
http://www.stgvs.ntpc.edu.tw/~tyy/sch_pdf/16.pdf
https://cln-asia.com/2021/04/19/雙語教育實務

TESOL Communications |78

AR # CLIL 38?2

TR RIRE )

TEEFint CLIL s F2AT, ZAMERAN T #E CLIL M3 ETs 5t, B S a HiiEeT
CLIL A FERIRE S eI, DB M E BRI EN S, #ATTIES] CEFR B2 (FE3qE
D PIREUE, T B AT E LA S B RE T, BR T RS AR 1 e A R B TR IR AR
AIRE & AR R AL, 7ERRREIEAT At s R R P SR B T, 5] R A e e v
(1) JEL 5 B I A% R S

BB MR BRE

AR Sh E SRR T R, AERE TR S HARRE, 5h S S HARBLER K
28 HERREMN . B VR RSRRESS, B RESERAE, SRS AENZAH
REEPMEE S RE . B S, AR HEENRMEREE, 2B XM NBRE AN
BERMEIORING (0. RAETRD , TS R ISR AE I thERZ SRR B (e B
AESECRRESCE . WL GRS0O , miARAREER RS AR HH SOSCHIRE, Wt AR RE 9%
J S A AE RS AR AT 5 e T

BT FOM (Y PR L e RS A R B S RE AR B AURE Y (context), BIUNISCE . RZHY .
ARG, BERSEHY, W HEREM SR B, BN, BRESARSE NS EE
o PR B AT R AR AR O ARV T B k. 1B IR I e U SR PR R A
B R R F B P A RR A, RRERIE] . Bl BIGE A e R K BB R

*ACCHT . mE B A (2018/11). CLIL #5 & 5 & - PR R SRR N 45 B3 &5 B 205
(Exploring CLIL: A Resource Book). &dt: SMHIARA:. ISBN 978-957-445-815-8

CLIL #ZEMZ LR

4C’s (content, communication, cognition, culture) ¥ &, —EEINK CLIL aFFE 424 e
Az AT DU R S ) s SRR BERE WA T A B AR B A, LRSS RS
TSR E By M FRE S 28 KBTI E 0 E); AR GE B A s R S H T, R
ST - SRR B B4 T b N SR8 S AT .

B BN AT DA TS A B A T a6 5 AT TR RGeS 08 28
RO CA it IR AEE T I s DA BECAOC F DO S sE R B A SEN IR
ey Rt g SR8 H O A R BRSO SR E TR SRR
AR B CLIL #2aR T LA HH B A D520 B ) SH IS A Bl E SR ok e R
B RN, BEE 2 SRR NS R (1) S RE R 2Tk SR 9 28 il N e 5h SR 2
Shrf, B R HERE RN SR A 17 [ B0

HETHIAERS

M, ARSI SRR EE S, IE IR BRI TR, RIS T
EERERINE, Bl EREAEY) . SRR AT (R EEEERH T
RS T IR BEmGIAnRE A . CHT. SRR R AR, B SR
Ao SABRLEAI AR E A AR RTINS, 3. E. ST, BT ARG
v I RAEL OGRS BUNBEB S AR AR S A DR R, SRR IE AT
» RIZH KB, SEERHZ ] AP AR, Bl a, SRR SRR

Volume 3 Issue 1 ISSN 2790-9441



TESOL Communications |79

AT . —MORER, BRI R B RGBTSR
IR I 2 HI A e T OB A

* CLIL 2R ) eiB 25 TR / DIVIE A rhor 8 iE 2 BZERL H . English
Career 678, R111F3H 10H, HuH:

https://www.englishcareer.com.tw/learning/clil/

BAEIZ: CLIL AERAIEHS

A, JEARMFSCEITERA Y. ME . BARHRERRE, W TR AR IE
SE LR N R [FIE, AR SRE I VEIE RIER IO ? HeAl, SREH — AR 2 R T
BHASSER R BE I A RE AT CLIL #URYE? Bk, (ST A Ih K ARS8 SO R 4%

HOCHIAE [2018 B54HE / B5E 5 ZCF BRI & | hie, CLIL BUEREIEAEA 4

JezERZER (English as a medium of instruction, EMI) , T2 CLIL s FE e RE = %K
LRGN ER. W, &R E ZAEfE R 5 B HRE A B R B IERZ A S B
ks AR AT DB E NS WA W e GE AR A, B O AR AT R e S
AL, FREIE L, WEE S A E SR, EEREH L, FEITHIH

AR ORI KB4 Angel Lin & 7 — i = FE Bt U400, ses H L0 B 28R}
L1 CLIL ERFE. S =PSB 2R aHE: —. FIAAFRGEN 1SS GRS 8 s 15

5SS SCE SR R R E R NAS, AR AR R BRI A B
aEE A, MR AR NI MR = BRI B AR Rk
Ak o AR B T S

* CLIL ZUE2A I et 28 TR / DIV 48 Fpoc a2 B3R H . English
Career £ 67H. R 1113 H 10 H, HH:

https://www.englishcareer.com.tw/learning/clil/

Questionnaire on Teachers’ Experiences of CLIL Implementation on Primary School
Students
The information and feedback will be presented anonymously in the study and only used for
research purposes.
Part I. Teacher’s Background Information.
. Age: 00 30-35 [036-40 [J41-45 [ 46-50 0051-55 [156-60
. Gender: [ female [ male
. Mother Language: [J Mandarin [ English [1 others:
. Educational background: [1 bachelor's degree [J master's degree [ doctoral degree
. Major:
. English Proficiency:
Clelementary Ointermediate Clupper intermediate  Cladvanced [CImastery
. Years of English Teaching: years
8. Years of Teaching Primary School Students CLIL:
9. Experience of Living Abroad: [JYes. How many years? __ Purpose: CINo.

o Ol AW DN

\‘

Part 1. Five-Point Likert Scale Survey.
If you strongly agree with the statement, please circle 5. If not, please circle 1.
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Question Five-Point Likert Scale

1 1 know what CLIL is. 54 3 21

2 | have sufficient knowledge and skills in teaching CLIL. 54 3 21

3 I am confident in teaching primary school students CLIL. 54 3 21

4 1 am fully prepared before teaching CLIL. 54 3 21

5 My experience in teaching CLIL is positive. 54 3 21

6 1 am fully supported by the administration on CLIL 54 3 21
implementation.

7 ltis feasible to teach CLIL to primary school students. 54 3 21

8 Based on your experiences, does CLIL create an enjoyable 54 3 1

learning environment for teachers?

9 Based on your experience, does CLIL help students develop their 5 4 3 2 1
language skills?

10 Based on your experience, does CLIL help students develop their 5 4 3 2 1
subject knowledge?

11 Based on your experience, does CLIL require a lot of time to 54 3 21
prepare?

12 | am interested in participating in future CLIL research projects. 5 4 3 2 1

Part 111. Open-Ended Question. Teachers’ Feedback on CLIL Implementation.
13. What do you like about CLIL implementation for primary school students?

14. What DON'T you like about CLIL implementation to primary school students?
15. What can be improved on your CLIL teaching?

16. Any other suggestions regarding CLIL implementation?

17. What strategies did you use to assist CLIL teaching?

18. From what you observed, what difficulties did the primary school students face?

Appendix B

Dear teacher,

Alongside bilingual education, Content and Language Integrated Learning (CLIL) has become
prevalent at various stages of learning. This study aims to gather feedback and evaluations from
teachers regarding the implementation of CLIL. After thoroughly reading the following
content, please fill out the attached questionnaire. The feedback will be treated anonymously
and used solely for academic research. Thank a lot!

Introduction to CLIL

The 4Cs Framework of CLIL Courses

1. Content

Content refers to the subject matter that learners acquire. Cyole (2013) refers to it as subject
matter, which is the essence and position of the discipline, including its knowledge system and
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scope. The content in CLIL aims to develop and deepen students' proficiency in the learning
domain.

2. Communication

Communication refers to the act of conveying and exchanging information. In the context of
CLIL, communication can be divided into two dimensions: input and output. Therefore,
understanding the communication concept in CLIL becomes relatively straightforward when
viewed from this perspective.

On language learning domain, CLIL aims to achieve dual learning outcomes in language and
content. Therefore, language is also a learning objective in CLIL courses. In the case of CLIL
education in Taiwan, the language learning objective is proficiency in English. On language
using domain, it refers to the language employed by teachers and students in the classroom. In
the context of CLIL education in Taiwan, the target language in CLIL classrooms is English.
However, there may be instances where the native language, such as Chinese, is used to support
students English learning.

3. Cognition

The concept of cognition in CLIL is primarily based on Bloom's Taxonomy, which classifies
cognitive domain objectives. In CLIL, cognition refers to applying the cognitive pyramid
concept, emphasizing cultivating various levels of cognition in designing CLIL courses. Each
level of cognition is interconnected and interdependent, which enables students to demonstrate
higher-level cognitive performance; it is necessary to strengthen cognition at each level.

4. Culture

In the framework of CLIL, culture refers to the cultivation of students' international awareness

and cross-cultural understanding in a broad sense. For example, the curriculum can introduce

cultural examples or contexts or incorporate various issues to promote diverse thinking, such

as integrating the 19 topics in the Twelve-Year Basic Education Curriculum .

* Corporate Language Network. (2022). Dual Language Education in Practice: Applying
CLIL Teaching Method in the Classroom. Retrieved March 10, 2022, from
https://cIn-asia.com/2021/04/19/dual-language-education-in-practice-applying-clil-

teachi ng-method-in-the-classroom/

Goals to be achieved in an effective CLIL course

1. Enhancement and deepening of knowledge and skills and a better understanding of the
content.

2. Development of appropriate language knowledge and skills.

3. Cultivation of higher-order cognitive skills, such as systematic thinking.

4. Interaction and mutual understanding with suitable contexts create a higher comprehension
level.
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5. Deepen cross-cultural awareness and understanding of differences between oneself and
others.

How to plan a CLIL course?

Required Abilities of Teachers

Before designing a CLIL course, teachers should have a deep understanding of the theory and
background of CLIL. They should also possess the certain language proficiency to conduct
CLIL lessons. According to the national standards for bilingual teachers, teachers should
achieve a CEFR B2 level on listening, speaking, reading, and writing. Furthermore, it is crucial
for teachers to possess reflective skills. Apart from identifying students' prior knowledge and
anticipating potential learning difficulties, teachers should continuously employ strategies and
techniques during the CLIL classes to guide students in higher-order thinking and foster
metacognition.

Selection of Learning Materials

To cultivate both language and subject knowledge, the learning objectives in curriculum design
should interconnect language learning goals with subject content goals. In addition to
developing subject knowledge, it is essential to return to the core value of subjects and foster
students' English academic language proficiency. For instance, in a bilingual science class, the
selection of learning materials should never deviate from the realm of science (e.g., conducting
experiments), and the desired English language abilities should be relevant to science (e.g.,
reading scientific articles, journals, and papers), rather than solely focusing on everyday
English usage. This approach ensures the development of students’ academic language
proficiency in science.

The selection of learning materials should expose students to relevant contexts related to the
topic, such as articles, videos, magazines, charts, and other media. Moreover, the materials
should cater to different learning styles, including visual, auditory, tactile, and kinesthetic
learners. Ideally, practical tasks and assessments should also be based on authentic real-life
situations. Students gradually develop their awareness of language and content by scaffolding
the learning process, ultimately achieving higher-level learning outcomes such as application,
evaluation, and creation.

* Zou, W., & Gao, S. (Eds.). (2018). Exploring CLIL: A Resource Book. Taipei: Shulin
Publishing. ISBN 978-957-445-815-8.

The Core Principles of CLIL Teaching

The 4C's: content, communication, cognition, culture; that emphasizes integrating four critical
aspects in a successful CLIL curriculum. First, content instruction helps students understand
relevant subject matter knowledge and skills. Second, communication training enables students
to use language for learning and classroom interactions. Third, cognition training fosters
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critical thinking skills and concept formation. Fourth, cultural awareness enhances students'
understanding of different perspectives and promotes cross-cultural communication.

Learning activities are task-oriented, with language as a tool to accomplish tasks. Scaffolding
language instruction is provided. Learning outcomes encompass conceptual understanding,
processes, and language development. Learning materials are designed to replace excessive
explanation on texts to avoid misinterpretations. Peer communication is encouraged, and output
is supported and valued. Guided learning approaches are employed to help students understand
multimedia materials. Different thinking habits of students are acknowledged and supported.

CLIL instruction can be delivered by subject teachers with a passion for English language
teaching, integrating English language use and learning into their subject classes. It can also be
implemented by English language teachers interested in the subject matter, integrating subject
content into their English language instruction. Alternatively, collaborative teaching can be
conducted by both English language and subject teachers.

Teacher's Roles and Responsibilities

Generally, subject teachers serve as knowledge facilitators, assisting students in understanding
subject matter through explanations, examples, and discussions. For instance, biology teachers
help students comprehend topics such as plants and animals, mathematics teachers cover
algebra or geometry, and health teachers educate students on dental care. Skill-based teachers,
such as physical education, art, and music, focus on developing students' abilities through
demonstrations and explanations.

English language teachers, on the other hand, emphasize essential listening, speaking, reading,
and writing skills. Their tasks include explaining texts, introducing vocabulary, and teaching
grammar. Another important focus in primary education is developing students' oral
proficiency and ability to communicate and express their ideas in English. English language
teachers can be seen as coaches who demonstrate and encourage students to use English to
accomplish communicative tasks.

In general, the teaching emphasis of subject teachers in primary and junior high schools tends
to be content comprehension, while English language teachers primarily focus on developing
communication skills.

* Innovative English Learning Environment in CLIL Teaching: Emphasizing Communication
through Bilingual Learning of Professional Subjects. English Career (67). Retrieved
from https://www.englishcareer.com.tw/learning/clil/

CLIL Professor from the National Cheng Kung University: CLIL Does Not Equal
Translation Teaching
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However, how can students become familiar with English communication and expression skills
while learning these subjects like music, physical education, and natural sciences that were
originally taught in Chinese? Moreover, do subject teachers need to possess English teaching
abilities to implement CLIL methodology? In the "2018 Interdisciplinary/Interlanguage
Teaching International Symposium,” Professor Zou Wenli from the Department of Foreign
Languages and Literature at National Cheng Kung University pointed out that CLIL
methodology does not equate to complete English-medium instruction (EMI). Instead, CLIL
courses should be viewed within the framework of language teaching. In other words, subject
teachers can decide when to use Chinese or English in their classes, considering students'
English proficiency. They can discuss with English teachers to determine an appropriate
balance of English instruction and then incorporate scaffolding theory and real-life experiences.
In practical application, Professor Angel Lin from the University of Hong Kong, who was born
and raised in Yuen Long, Hong Kong, proposed a three-stage teaching framework for CLIL
courses in natural sciences. This framework includes: 1) creating rich experiential contexts
using various learning resources; 2) using Chinese or English texts and audiovisual materials
to familiarize students with subject concepts and language usage and engage them in reading
and note-taking; 3) allowing students to use everyday language and academic terminology to
describe what they have learned and experienced within the context.

* CLIL Teaching: Innovative English Learning Environment Focusing on Communication
through Bilingual Instruction in Specialized Subjects. English Career, 67. Retrieved from
https://www.englishcareer.com.tw/learning/clil/
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